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ABSTRACT + t : 

ns The Mexican-American Studies Curriculum at San Jose 
city: College (California) was analyzed in order to Phe aba 
appropriate means and purposes for implementing an int rdisciplinary 
multicultural studies program for neighboring Evergreen Valley 
College. Results indicated that ethnic peoples face cultural conflict 
and isolation in contemporary North American society and that an 

. environment that ¢reates integrative experiences between the 
individual and his group is essential to the sucdess of most 
Mexican-Americaa students, A malticultural studies model poanttelag: 
fou— curritulum stages was subsequently developed. Stagés of the. 4 
model focus on (1) skills, (2) core, (3) emphases,, and (4) synthesis. 
A rationalé for edch stage and evaluation procedures’for use with the- 
model were developed. While the multicultural studies model was ° 
imtitially formulated for use in implementing a Mexican-American 
Studies ppogram, it should be noted that it is equally applicable to 
other ethnic or cultural studies. Appended is a statement of 
Evergreen Valley*s philosophy and goals, a description of courses and 
units appropriate to the suggested model, and an analysis of the - 
district-wide Mexican-American studies curriculum. (Author/JDS) - 
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INTRODUCTION | 
The San José Spann ty selene District enjoys at least 
two proven and successful interdisciplinary: programs, one of 
which is Mexican Scarica Studies at its San Sone City College 
Senpies, Since one of ‘the premises’ of the philosophy of 4ts 
newest campus, Evergreen Valley College, ts to develop inter- 
( disciplinary courses, it was logical for Mexican American 
', Studies' faculty to explore ways for adapting and perhaps 
av adopting portions of Mexican American Studies curriculum for 
Evergreen Valley College in conformity with its educational - 
‘philosophy, : , 
This SEPLOLALOTy work emerged as a model np sere ate 
“ethnic/ouiture groups could and should participate, for the 
“premises ‘and CRIESEL TER that evolved state values and iden- a 
tified educational needs which embraced. many cultures--thus 
~ the ‘teri multicultural, ; Henoe, while initially represent- 
ing Mexican American concerns, the model is not limited to 


Mexican Americans. . : 


: PURPOSE 


- Té-shis purpose, the taculty of Mexican American Studies 
“met with the’ Provost of Cluster Roble, Evergreen Valley 
College, to determine: : SP afgs ihe? ag 
os “What More to be the Mexican American curricultm, 
. course offerings for the. succqeding. ic at 
Evergreen Valley College given student janis and 
existing resources? ,and 
; Subsequently, how and in what direction should 
4 Mexican American faculty proceed to innovate the 
= A | existing curriculum at Evergreen Valley College 
7 toward the establishment of Multicultural Studies ~ . * 
based on a record of previous enrollments, woudent , 
needs, and existing resources? , 

The purpose of the curriculum analysis was.not to dupli- 
cate the-curriculum of Mexican American Studies at its sis- 
tér college, but to analyze its interdisciplinary focus, 
ae a4 selecting a portion of its rather comprehensive array of 
’ courses, The analysis and evaluation sresede yielded curri- 

cular "building blocks" with which the faculty could create 
and develop additional interdisciplinary interests, or bring 
about innovative: modifications within the existing curriculum 
in accordance with the Evergreen Valley College setting. 

. It. should be noted that Evergreen Valley College is a 
Cluster/Center college. The Cluster/Center concept organizes 
a comprehensive college program into Clusters of approximately 


two thousand students housed in four Centers of four to five 
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hundred students. each, ‘apprprinately | fifteen PROREEY a cen- 


ter counselor, and a ‘center coordinator. 
” ceiaiars discussions revealed at léast three phases: 
s,. Phase, I ‘---Schedule of Classes for the next semester. - 
Phase II --sDevelopment, of a focus or orientation which 
enhoompassed existing needs and resources, 
Phase III ---Development: of a master curriculum that in- - 
| ented criteria and guidelines for long 
“range curriculum development. | | 
Phase = planning ics i Unttediate concern, Drawing on 
the experience of the faculty of Mexican American Studies, a i 
predetermined,..sufficiently comprehensive curriculum was to 
be offered in order to assess course enrollments or student 
demand, and to justify projected positions. : * 
Phase II planning required a series of conferences with | 
the faculty of Mexican American ‘Studies. It Was determined 
that the possibility of a-number of Interdiscipl inary link=- 
ages existed with disciplines shown below, ere conferences 
assisted the Mexican American Studies faculty in identifying 
effective means for interdisciplinary products. . u 
‘The following Figure depicts combinations for/interdis- 
ciplinary efforts, 


/Figure I here7 | - 


The purpose was to’ focus on currigulum development, The 


‘process was guided, in part, by articulating the philosophi-. 


cal \premises underlying Mexican American Studies courses, and 


| Figure 1 a i : 
. § : fr ; ; > 4 
Interdisciplinary Efforts : J 
es ets 
v 
$ " @& 
at 
ie 
Ps - 
% : f - : . 
: Mexican ‘ Ag . 
\ American 
Studies 
Ethnic \~ . * 
Studies /' , . 
Sy : ss 
2 
vs 
ae : 
. / : ® 
ry ) 
I 
/ 9.- 


‘yielded specific goals and an overall focus for Multicultural — 


premises and identification ot assumptions of the Mexican 


order to PEeTent later ossification of the courses into a 
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+ 
as the articulation became more explicit, identifying assump- 


tions which were fundamental to those premises, This process 


te 
Studies, 


Phase’ III planning occurred after articulation of the. 


Anorioan Studies curriculum had yielded a cane of criteria a) 
constitutive of, a perspective for curriculum revision, re 

tion or ‘development. This phase’ involved the faculty ina 

nevis of conferences with selected support staff of : | 4 


Evergreen ~Valley College, and consultants in Qurel enti 


‘development. Later, phase III work would produce ‘data for a 


master curriculum with opportunities for self-renewal. * In : 


uw 


"saber-tooth ‘curriculum, " si all casas renewal were sien , 
to be Meentee. f \ 


DEFINITION OF TERMS ° sa a. 


Because a discourse such as this may use ordinary 


language in shecialized ways, in addition to a degree of * << 


| TELEBHOS on technical terms, it may be MaeTUL\thererors. for 


purposes of ‘clarity and consistency to si ee bl define. 

the following terms. 

1. ‘The term multicultural education, as herein used, 
Senoues an Anterdis¢iplinary process ca ‘ : *. 
arudenke achieve cultural awareness, recognition of 
the value of human dignity and respect for their | 


: ye | % 
: ’ 10 5. Pe pes 


‘own SEreANs and the origin's of other people. in ‘this | 


sbuntey and the world. Emphasis on the study of 
Selected cultures or ethnic groups is not. precluded, 


rm 2. Interdisciplinary, denotes a PROGCSS wosreby courses : 
; et, ; or concepts and principles from. one or” more disci- 7 
pee BY ™ 


plines are combined to yield a new PESSE SOLER 
a ‘different way of conceiving, ° analyzing, or 
evaluating problems. confronting} the Mexican American — ( 
a contemporary society, As such, interdisciplinary 
is a way of combining course materials, curriculum — | 
“content, a teaching strategies, to achieve certain 
objectives of the’ Multicultural Studien oerdeuiion 
in conformity with a philosophy of education. . 
3. .The term ethnic in echric group denotes a unique 
“social and cultural heritage pass a on from one. or 
generation to another¢ Members-of ah ethnic group’ - 
share a sense of identity by race, religion, or. 


national origins, and are identified by patterns. of 
K — family aife, language, religion, and other customs 
\): which différentiate them from others. | 
’ 4° - curture is defined as a complex of art, belief, : = = 
- ouatom;* knowledze, morals, law, ,language, values, 
and that ‘part of the total repertoire of human 5 
action and its RRepuere which is gosiarty trans-. 


| . mitted, 


. : os | 
= 


5. Conflict may be defined as a struggle over values 


~ _ or claims to status, power, and-scarce regources . 
: : a ae - . 


~ = ae” . { ‘ 
| | ee 


e : 7 bharasterized ay he presence of discontent, 
aisagreenent,’ or: disharmony, » + ‘3 

> Ke . + 6, Isolation denotes & “condition of solitude as a . 
ee G : result of withdrawal from depersonalized roles in 
society. — 

o 7." Alienation describes estrangenent from.one's ' 
society as a result of obstacles to living purpose- 
ful lives, — + 

: , IB \ not tonat Support : refers 6 a. wayportise climate 
for human’ interaction in contradistinetion to ‘a 
defensive climate. tn a. highly AERO ELE climate 


4t is easier for one to convey ideas more clearly 


to more effectively explore atratezies for problem 
= ne solving. on 
Bais oar Creative Problem ‘soiving “4s the struggle for’ 
improvement, i. ee, recombining known elements to. _ \ 
prodice {deas and solutions that are nev, ‘valuable, 
A. | _ and. more satisfying than previously existed, « 
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+ a MAJOR PREMISES. ’. paets ne ee 
ae? * The Phase zi analysis of /the Mexican American curriculum 
revealed ‘the foitowing premises: a a : a 
Secon conflict ‘is a. basic Phenomenon for Mexican ; 
neon in contemporary North “American society, 
aie 2. Isolation and: often withdrawal are. common responses , 
of Nexicari Americans to highly formal organizations ie 
. _ and depersonalized roles which. produce cultural ‘< ’ 
isd fe ) . “conflict and alienation, = - ; 
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An enotionally supportive environment is essential 


highly integrative . experience betweeh the {ndividual . 


“and his group « -- one that annanpes interaction, 

: cgoperation, risk-taking, ‘strategies for overcoming 
, alienation, and sharing of inPuraation {including 
_Ways to analyze and manipulate it). — “ae 

. The development of creative problem davies tech- 


__ niques RORPERLDLS with the Mexi American life- 


style as vital, . an 


‘ . 


The following woes comprise. in effect the ‘minor 


premises," These, . together with the major premises above 


cons ti tuted the elements upon which subsequent recommenda- 


tions were to be based in Phase III. sare 


re 


. 


To increase the personal power base of the indi anaes 
to fonction successfully in highly formal and depen. 


- 


sonalized sookal settings. 

» To enhance the individual's Bucoses oriented rere 
toward an aspiration to proresaionad occupations, 

To enhance the individual's ethnic group identify 
and forge stronger bonds of social service commit- 


ment. toward. problém solving in the ethnic community, 


To develop critical thinking skills arid encourage 


greater inquiry toward learning and fact finding. 
To develop the individual's capacity for critical ( 
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for Nexican Americans, 45@.7 -one that creates i. = 4. 


suet 


—_ <a 5s 
' decision-making and assessment of community needs 
and resources. Ps $e a oe ‘ . 
GR 6. To dekelop the ‘ndiyedvels proficiency in the . ae 


Noxth American society. * : : “= 


Bicultural Education, Philosophy, Public Administration, | a 


* vite - 4 
7 Xe ae # aged @ 
ny ~~ 


Spanish aeneiaee so that he/she may. more effectively a 
BeEytee the Mexican American/Latino community. 
ve To. develop the student's bilingual capabi}ities ‘to ; 


meet the growing communication sala within 
- the community, 


oe 


THE MULTICULTURAL STUDIES MODEL - 
The Multicultural Studies (MCS) model was the result of 
matching the "major premises" -- the prodycts:‘of lengthy and 
rather, exhaustive curriculum analyses -- and "curriculum 
goals. " The latter were also. products of analysis -- the 
analysis of the cultural SAYEROnMEET and climate fesing 
Mexican Americans and bikes ethnic atiees in contemporary 
.f 4 . F 


: 4 
¥ 


*In this regard, the faculty drew from its rather Bs 


ree 


‘extensive’ personal experience, a power base that has | 


remained, for the most part; untapped. by ourriculum planners, 


In this instance, the faculty as a group comprised many years 

of teaching and active community involvement, Collectively, 

the faculty's curricular/teaching experience included . 
experties in the Social Sciences, English and.ESL, Bilingual/ ed 


Educational Administration, Instructional Aides, and 


14 yer we, 


The "bridge" between premises and goals consisted of 
€ 5 2 : % + 
four- stages, each of which comprises a number of courses 


- taken either from the present curriculum, or to be developed 


“ 
— 


SB, "at a gater datg. , ~~ 
I. Skills Curriculum Stage 
II. Core Curriculum Stage | ' 
III, Emphases Curriculum Stage 
‘Iv. synthesis Curriculum Stage 
~~ : ; “ 4 
/Figure II here7 
‘It should be noted that the stages are not necessarily 
sequential, i.e,, courses in the Skills Curriculum can be 
taken simultaneously with courses in other stages, Further, 
the aoat does not require that students "flow" through the 
model as individuals; Eroup processes which involve coopera- 
tive student efforts and teacher/facilitator roles were 
| perceive as highly compatible with the model's Serene 
arrangement, Thus, the model perdits either a structured 
group process or an individual student approach to learning 
(or a: combination of both) with a variety of curriculum . 
options, limited only by pipe resources, 


5 
——— 


“ Guidance, Within the Social Sciences, the faculty is quali- 
fied to teach and has jeught in a number of areas dpethaings 
History, Government, Sociology, Political Science, Speech- 


Communication, and Mexican American Studies. 
15. ; 
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Figure III depicts the curriculum stages in a different 
configuration to more clearly show how the model can include 
other cultural components while maintaining the four-staged 
arransenent of Skills, Core, Emphases, and Synthesis. it 
should be noted that the Coseripelons mae follow refer to 
‘one segment of the model, i.e., the Mextoad American, segment, 
Other groups may differ in the arrencénent of their courses 
among the four stages of the curriculum. Likewise, other 
groups may have different Emphases than 


‘It. is assumed, however, that al 
constitutes at least one'stage wherein not only gthnic/ 
ut it will also draw 


from the studerit body at large to bengfit the many students 


cultural group students will benefit, 
‘who may™be. in need of skills developyent. 
Figure III he: 7 P 


Briefly, the structure of the MCS model reflects the 
product of a collective analysis of/ curriculum and student 
ords, gonstitutes 

ore 


a situation-as-it- 


ithe 


environments. The model, in other 

"“pridge", as noted earlier, betwee 

and a situation-as-it-should-be,” 
- The Skills Curriculum Stage 8 es as a possible ‘point 

of entry Tor the student depending pn prior assessment of 

- skills outcomes. Generally, this s ace recognizes the need 

| for the community college to significantly enhance the 


learning experiences of our students by providing them with 


“i , ar se 
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a Figure THE, 
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the necessary academic and human relations skills to succeed 
in the MCS program and che college. These ‘skills fall into 
‘two categories: the cognitive and the affective,. The 

Saeed tars skills comprise analysis, computation, doutentys 
making, Sending: speaking and writing. The affective domain 
«includes human relations skills at the interpersonal, group, 
‘and organizational levels, At least three means for 
delivering these skills were identified: 1) through Eis 
‘skill courses already in existence, 2) through laboratory 
sessions, and 3) through counseling sessions, 


The Skills Curriculum pines was viewed as a erucial 


component of the MCS model in that achievement an this area | 


constitutes for the) student the means for achieving success- — 
fully in all other stages of the curriculum. In short, 
syaieaacce tnx stage, while not guaranteeing success at 
thes stages, isa necessary condition for succeeding 
achievements. 

| The Core Curriculum Stage comprises General Education 
and Elective courses taught from the partioular cultural/ 
ethnic perspective, and courses in the Social Sciences or the 
Humanities that are relevant to Mexican ican chaneonmaniee 
concerns or issues, This stage of the total curriculun, 
therefore, pert orns & parallel function of preparing students 
in the area of general etuiies, ant providing the student 
with the necessary conceptual and theoretical background for 


the Emphases and Synthesis stages of the MCS curriculun. 
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As Figure II depicts, the Emphases Curriculum Stage 
comprises three: areas of concentration: 1) Pudlic Administra- 


tion, 2)s¢Human Services, and 3).Instructionhal Aide. These * 


were selected, in.part, because each had already been 


developed and could easily be adapted to meet the specific 


goals of the MCS program, Faculty and curriculum resources 


were factors in determining emphases. _ However, the Emphases 


Stage is by no means fixed or limited to these three areas of" 


‘ concentration; certainly student or community needs could 


Warrant the addition of other emphases, . : 

The Emphases Curriculum Stage “is designed to constrain — 
both student and teacher te further develop the acquired 
general skills and per a the Skills and Core stages © 
toward concentration or specialization in one area of study . 
Leading to either a Certificate of Achievement ‘or an Associate 
of Arts degree, Upon completion of the courses in this stage, 
the student should be able to successfully achieve ina 
position with a public or social organization. 

The Synthesis Curriculum Stage represents opportunities 
for students to relate the first three stages with work 
experiences in the community, It is a stage which mutually 
benefits both the student and the program, Thus, from one 
perspective, this stage creatively weaves the weadentty life 
or work experiences with his education. From another point 
of view, valuable data from student assessments of the relation 
between the "world of work". and "the college" will enable 


program planners to evaluate and modify the program premises, 
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objectives, or -courses-continuously. In other words, at this 
stage students and faculty work toward the successful appli< 
, cation of skills and knowledge -- evaluating for themselves 
the relevancy of the MCS curriculum and thereby providing 
invaluable feedback, a : 

In summary, the MCS curriculum is nterdisciplinary 
approach that enables students .to achieve five academic 
objectives, First, in the Skills stage, students develop \ 
the necessary general skills to succeed in the college and 
the specific skills to succeed in the MCS curriculum, 

Second, students fulfill Elective requirements in the Core 

and Emphases stages. Third, students also satisfy General 
Education requirements in the Core and Emphases stages, 

Fourth, students are eligible to receive certificates upon 
successful completion of courses in one of the occupational 
areas: Public Administration, Human Services, or Instructional 
Aide, Fifth, students who complete the Synthesis:stage 
receive an isaseinte of Arts degree in Multicultural Studies, 


EDUCATIONAL EVALUATION PROCEDURES _ | — 
The MCS model describes activities that involve respon- 
sibilities newly assigned to bdignxbadic new kinds of relation- . 
ships among different kinds and levels of 'students, ava a 
need for cooperative decision making about education among @ 
variety of educational disciplines, | 
A crucial adjunct to these newly nequised responsibilities 


is a requirement for evaluation and accountability. Funding 


4 
oe « " 


agencies and the tax paying public are exércifing their 

right to know whether the sums of monies spent to implement 

educational programs are producing the desired effects. AS 

a direct consequence, educators will increasingly require 

timely avaiaastes information’ that provides rational ‘bases | 

for their decisions among alternative plans and procedures, 
According to Guba, traditional educational evaluation 

methods have failed for the most part in their attempts to 

assess, much less control, the impact of innovations, | 

_ programs, procedures and strategies on systems. The MCS 

model has therefore incorporated certain evaluation 

irst described and developed by Stufflebean, ' 

Evaluation is 


een to be that which provides information for 
decision matctiig herein educational improvement is an ulti«~ 
mate goal, The evaluation procedures to be described are. ”* 
based on Stufftebeam's work in Pais area, F | 
The — procedures describe four strategies for 
evaluating the MCS curriculum based-on four kinds of educa~ 
tro decisions, Those decisions which focus on improve- 
ment in terms of the domain, the major goals, and the 
speci Le objectives to be served are called project 


decisions, Those decisions’ which specify requirenents in. 
terms of the PrOGenTes the personnel, the facilities, the 
budget, and the time allocated for implementing planned 
activities ee called design decisions, Those decisions 
which direct the programmed activities are called progress 
decisions, Finally, those decisions which either terminate, 
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‘ SORE AAR evolve or modify activities of the MCS program are re 
called congruence decisions, &,; 
The four kinds of educational decisions are served by 
. four strategies of evaluation:® 1) environment evaluation, 
2) resource evaluation, 3) performance evaluation, and . - 
4) outcome evaluation, Briefly, environment evaluation 
conéerns descriptions of the area or areas where changes are 
— to take place, It imcludes a delineation of multicultiral — 
. unmet ‘needs, Resource evaluation involves compiling a list 
of relevant capabilities and the strategies that could be 
used.’ Performance evaluation involves ‘the analysis of the ~ 4 
procedures actually’ ‘being used, Outcome evaluation is con= — 5 
gruence evaluation, 1,e,,-the extent to which the MCS 
curriculum's objectives have been realized, 
Figure RM, depicts the relations between the type of 
evaluation, type of decision, information, and strategy for 


each evaluation: mode, 
ae 


PF 
hy 


* /Figure IV here/ 
a 
In sun, erivironment evaluation purposes the selection 
of objectives ‘based on information about needs, . Problems, ° 
and opportunities in the operational context, Pavironnens 
evaluation also provides faculty with the means for defend- 


ing the chosen objectives, since a record as well as the 
: fa 


: 7" 
‘reasons for their choice is part of the educatio nviron- 
ment. evaluation. it a 
‘ ‘ 

pet 
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MCS Evaluation Procedures’ 


Project 
Decisions 


* 


ee 


Environment 


Resource Design 


Performance | Progress 


. 


Outcome Congruence: 


Decisions 


pit @ Decisions 


Decisions: 


Figure IV 


“About needs, 
problems, and 
opportunities 
to identify 
objectives, - 


About strengths 
and weaknesses 
of ‘alternative 
strategies for 
achieving given 
objectives, 


+2 


About strengths 
and weaknesses 
of a strategy. 
during implemen 
tation to 
strengthen the 
strategy or its 
implementation, 


For determining 
whether objec- 

tives are being 
achieved and if 


_ procedures 
used should be: 


continued, . 
modified, or 
terminated, 


To define the 
operational . 
environment, 
identify and 
assess needs in 
gontext and 
delineate 
problems under- 
lying needs. 


To identify and 
assess system 
resources ‘to 
include designs 
for implementing 
Strategies; to 
maintain 
records, . 


‘To identify or 
predict defects 
in the procedures 
design or its. 
implementation 
dayring operation;| - 
to maintain 
records of pro= 
cedural events. 


To. relate out- 
comes informa- 
tion to objec- 
tives and to 
“environment, 
resource, and. . 
performance. 
information, 


a» 
Xu 
= J 


we 


re 

> “ee 
Resource evaluation determines what ‘procedures should 

be follfwed in order to achieve the specified-objectives. 


it assesses system capabilities for determining the strengths 


and weaknesses of alternative strategies. As such, resource 
evaluation ey ee Senard of the alvematives chosen and 
why one was chosen and not another, 

Performance evaluation determines whether the procedures: 
used in implementing a prégjest design: failed or sycceeded, 
and in the case of failure, determines why, by means of a 
record of proscedural’events and activities: : 

Outcome evaluation atu resees the question of whethas or 
not the objectives chosen are being achieved, It also pro- 
vides a record which assists in pig pace whether the pro-= 
cedures uae to achieve certain objectives should be con- 
tinued, modified, or terminated. 

Proper implementation of the MCS model sill require 
proactive support for decision making, as well as retro- 
active support for accountability. These eealwatian proce- 
dures systematically provide tinniy information to denteton 
makers for a wide range of questions concerning decision 


making, gevaluation, and accountability. 
SUMMARY 7 
This document, as its title stipulates, constitutes a 
report and a position paper. 
- As a a ad it records in . condensed form the results 


of lengthy iinoussione and anal e of courses and the Mex- 


ican American Studies curri covering hundreds of con- 
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ference hours, ‘These conferences revéaled that ethnic 
peoples, and an Partichiar, Mexican American students seus 
‘ tinue to face cultural conflicts and isolation in contempor= 
ary North American soc ety. Analysis also produced consen-= 
“sus about the kind of emotional supportike environment essen- 
tial to the success of most Mexican, American students: one 
that creates ‘integrative experiences between the individual - 
and his een. Such creative iubevasbion Was perceived as 
a means for enhancing cooperation, risk-taking, and uenerdity, 
for developing strategies for overcoming alienation and for 
problem saRVABEs . 

As a poeitan paper, this. document. sets ‘forth a MCS 
‘model which was conceived as an initial conceptualization of 
the means for bridging the gap between "the major premises" 
(products of curriculum analyses.) and "the goals" (products 
of what amounted to an educational environment evaluation 
- The conceptualization comprises four stages“in the NCS 
curriculum: 1) Skills, 2) Core, 3).Emphases, and 4) Syn- 
nesta, A ‘summary of the rationale was set forth for each 


of these, - "It was emphasized that other cultural/ethnic 


- oups can input at any or all of the st s of the model, 


Finally, evaluation procedures first developed by 
Stufflebeam and modified to conform to the nous of the MCS 
curriculum were described, 

The MCS model represents a process of curriculum anal- 
yseg, evaluation, and modification which cneastuatiens ina 
Pane and workable fashion the relations between students, 


' 


d 
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ee 


faculty, ‘curriculum, resources, and the world of work ina 


society wherein the problems of discrimination and prejudice : 
: ; os 2 J 
have not disappeared and have yet to be resolved. 


\ @ 
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APPENDIX A % 
Evergreen Valley College YO 


Philosophy and Goals 


one 

Among the goals Evergreen Valley College proposes within 
‘a flexible and varied educational environment of traditional 
and non-traditional learning modes are the following: 


GOAL: To provide the variety of learning experiences 
necessary for individual students to reach their 
personal educational goals, i 
MEANS: Evergreen Valley College offers a balanced variety of 
courses, programs and activities to’ meet the diverse 
' ’ educational needs of students. 
; | - Associate of Arts or Science degrees, and he first 
\ _ two years of a four-year Bachelor's degree progran. 
-- Degree and certificate instructional programs that, 
5 are geared toward immediate ‘employnent for a number 
of careers in vocations, occupations and trades. , 
-- Programs and courses for vpgrading, updating, , 
redirection, or re-entry into occupational areas to 
meet the rapidly changing requirements of employment, 
-- Courses for personal intellectual interests and/or 
liberal education pursuits, 
-- Programs to develop and improve, basic skills, 
_-- Courses of varying duration with and without credit, 


ee a 


GOAL: 
MEANS 3 
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to meet the wide range of educational needs and 
interests of the student. population, : 
-- Programs to assist each student with study habits’ 


and learning problens, 


To provide a variety of modes for learning, 

Realizing that individuals learn in different ways, 
and at different rates, Evergreen Valley College 
offers a number of alternatives for students to elect 
to accomplish their goals, Once objectives for a 
course or program have been identified, a student 
may neient from traditional Testuxe and laboratory 
sessions, large or small group instruction, indepen- 
dent study through programmed instruction utilizing 
a large variety of teaching machines and aids, on- 
the-job training, varying time modules, and credit 
for oxhias and knowledge wained outside the class- 
room, 

The college recognizes the community as an extension 
of the campus facilities which provides a laboratory 
for learning. . 


' [> provide a superior learning environment. 


Change, creativity, and innovation are encouraged as 
a means for improving the educational environment. 
Evergreen Valley College maintains a continual 
program of evaluation to determine the effectiveness 


of its efforts, and research to ascertain the needs — 


¢ 
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GOAL: 


4 


28 


1 


of the community. ; 
Evergreen, Valley College seeks to provide an environ- 
ment conducive to personal, emotional, cultural, and 


t 


intellectual development. The cluster concept 


provides for career ladders from which many exits are 
possible, The college responds quickly and efficiently 
£6 everchanging needs of an urban-technological 
society. 

Courses goals are stated in terms of attainable 


objectives with various means for their achievement. 


“Continuous evaluation, ensures their relevance to 


changing community needs and requirements, 
Eveyy student has the opportunity to explore, to 
succeed or fail in that exploration, and to personally - 


recognize success or experience failure, ° 


é ; 3 
_ The‘cluster concept is designed to provide an environ- 


ment in which faculty and staff carry out their 
commitment to assist students in their learning 


endeavors, 


To provide the support services for students which 
make it possible to remain in college and to achieve 
their education goals, 


The college provides students with advice concerning 


a number of financial aid sources, 


It provides a source of information. concerning employ= 


ment while attending college. ‘ 


‘ * - * 


33 


; S . ‘ . : . 29 


et ‘Student Health Services assists students with physical 
and emotional problems, | 
- Tutoring services help each individual race his 
learning skills, 


GOAL: To provide counseling and guidance services’ which 
. peciiie Baek student to select the program best suited 
x : to his personal requirements, 

MEANS : Skilled counselors provide guidance in ‘oareer/progran 2 
planning, personal direction, and provide aptitude, / » 
ability and placement evaluation services, The ee 

, student is informed about programs which are commen- 


: oe 
surate with his abilities and interests, 


ab 
; ve, : 
£4 GOAL: To provide students with an environment which fosters 
their identity and individuality. 


MEANS; Student identification with small learning centers 


‘ 


= provides the opportunity to be acquainted with other 
students and staff, since all are housed within the 
‘center where students take most of their classes, 
Participation in center activities is encouraged, and 
mz students are invited to participate in decisions | ; % 
affecting the total learning process at Evergreen . 


Valley College, 


GOAL: To provide a program of community services which 
assures all citizens of all ages a rewarding learning ° 
and enrichment experience, _ ‘ 


4 


. +28 
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i 


* . , 3 (@) 
N 4 ° , 4 


ancement of the individual in physical, emotional, 


and social realms of living is the focus of the’ 
community services program, _The college serves the 
total community tae presenting theatrical productions, 
‘films, lectures, musical events, special courses, is 
use of rooms and facilities, and use of athletic 
facilities as a source of cultural, recreational, and 
avocational inspiration. 


a 


GOAL: To achieve and maintain affirmative action at all 

levels of employment, 

> MEANS: The President of the college shall be responsible for 

ai ~ the implementation and maintenance of an Affirmative 
Action procedure which focuses on the specific needs 


of the community which the college serves, 


- APPENDIX B 


& 
Courses and Enrollments 
Fall/Spring Terms, 1975-76 
Evergreen Valley College 


FALL Printout of January 9, 1976: 


Course’ Number 


(Day ) 


Course Title 


English Composition 
History of the U.S. 
Mexican American History 
Mexican American Culture 
Introduction to Sociology 


- (Evening) 


Fundamentals of Composition 

Politics & Government in 
America 

Mexican American History 

Mexican American ‘Culture 


Subtotal 


SPRING Printout of February 21, 1976: 


Course Number 


Course Title 


(Day 


English Composition 
Fundamentals of Composition 
Improvement of Writing . 
Politics & Government in 
America 
History; of the U.S. 
Mexican American History 
Mexican American Culture 
Mexican American Sociology 
Elem. Spanish for Bili als 
Spanish (Conversational 


(Evening) 


English Composition 

Politics & Government in 
America 

Mexican American Culture 

Mexican American Sociology 


iy : Subtotal 
TOTAL 


36 
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Enrollments 


Enrollments 


10 
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* APPENDIX C uf 
Stage Course and Unit ea » a a 
I, SKILLS AREA 
ik Courses to be developed in: 


Reading Skills a i 
Writing Skills a 
Computational Skilis 

Communication Skills . 
Guidance a ‘ 
‘Total Units: (as needed) 


* 1 


Ii, .CORE AREA 


Mexican American Studies courses = ge ON = 
Other Ethnic Studies courses 
General Education courses P 


Additional interdisciplinary elective courses . : 
, to be developed in: ; ‘ 


Paycholozy 
thropology - 8 : on 


idance : Bohan #9 
Total Units: 21 «to -25 


- 


III. EMPHASIS AREAS 


: A. Onoupa tional /vecat! onal Emphasis in 
Public Administration 


Courses to be developed: 


Introduction to Principles of Public 
Administration 
State and Local Government : 
Fiscal Policy 23 
Personnel Administration ‘ 
aaa Organization 
Total Units: 18 to 20 


a 


RB, Oistndttondl /vooational Emphasis in 
Human. Services 


Courses to be developed: 3 : 


Consumer Studies 
Marriage/Family 
Gerontology - 
: Mental Health 

' Drug Abuse 
\ Communi ty: Organization ' 5 
, ws Total Opes 18 to 20 


' C, Occupat%onal/Vocational saphanhs ie a 54 rn i 
Educational Paraprofessional oo . 


Bilingual/Bicultural Instructional 
Aide Program courses .... : 
Total Units: 18 to 20 


a 


IV. SYNTHESIS AREA + _- 
Courses to be developed int 


Supervision’ and Evaluation . ? ; 
Total Units: 3 to 6 


Ad 


: earee: - GRAND TOTAL: %0 Units 
3 
: ; ’ 
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APPENDIX D 
Analysis of District-wide 
* Mexican American Studies Curriculum © 


The following summaries of curriculum analysis outline ~ 
courses and applications for Multicultural Studies (Mexican 
American segment), For — detailed course descriptionn, 
refer’ to the current Evergreen Valley College catalog. 

i 2 ¢ . ; = ¥ 

Te ciara Paraprofessionals Ree eraey) Curriculum 

108 Introduction to Bilingual Education 

109 Psychology of. ‘the a ac ae ont 

110 Children's Literature in Spanish ~ ~~ - 

111 Zmglish as a Second Language Methodology 

412 Bilingual Bicultural. Materials Development 

113 Internship iy Bilingual Education \ 

- These courses constitute a portion of the curriéulum for 
the Educational Paraprofessionals program at San’ Jose City ° 
College implemented first in 1975-76. All of the above haaihe 
perceived to fulfill the requirements of Goals 6 and 7 
(pp. 8-9). namely, to ‘develop the’ bilingual i teal of 
students to meet the SOBER EESASEOR requirements ‘of the Spanish 
‘speaking community. . 

Four potential applications for Mul ticul tural Studies -* 
were identified: 


a 


A. for development of Spanish language skills of students, 


39. 
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B, for development of bilingual components in other 
yocattonal components, > | 
\  ¢, to gerve as a pilot program for bilingual education 
i at the school/college level, and 
to provide in-service workshops in bilingual educa- 


tion to community agencies. 


.€ 


II. English Curriculum 
1A (English Composition 
1B English Composition 


92 Fundamentals of ‘Composition 

320 Improvement of Reading, 

330 Improvenent of Writids 

, The above courses represen portion of the traditional 

English curriculum which encomp es basic skills development, 
and effective composition and term paper writing skills; 
These courses have been taught by Mexican kaastoun Studies 
faculty and constitute eéns caer oulin courses, Goals 1, SAL eee 
and 7 were perceived to be partially fulfilled by these 
courses, , : 4 

Two potential applications for Multicultural Studies 
were identified: oe 


A. to modify and to integrate course objectives to the 


: ‘Skills curriculum area, and» 


vy 


B. t6 ReVeLEe course content ante self-paced modules 


for more individualized and more intensive instruo- 
tion. 
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III, Foreign Languages Curriculum 

21A/B Elementary Spanish for Bilinguals 

4iA/B Intermediate Spanish for Bilinguals 

These cgwrses provide bilingual students with the 
essentials of .conversation, ‘reading, composition, oral and | 
written expression and cultural understanding of Spanish 
speaking people, Course content fulfills pasatoenenta of 
Goals 1 through 7, with emphasis on Goals 3, 6 and 7. 

Three potential epplications were identified for 
Multicultural Studies: , : 

A. to integrate these courses as part of the Skills 

curriculun, ‘ . : . [ 

B, to require these courses of students enrolled in 

‘the Bilingual-Bicultural curriculum, and 
Cc. to develop these courses as electives that will 


serve as occasions for students to analyze the 


ae socgio-Linguistic conflicts related to bilingualism, 


IV. Guidance Curriculum aR ’ 
92. Seminario de Professiones Traba fos Bilingues . 
96 Planeamiento de Professiones para Hispanos 


x100A Counseling Tools/Techniques in the Classroo 
(Bilingual-Bicultural Instructional Aide Program) 
x100B Counseling Tools/Techniques for Emphasis 1 


Public Administration, Human Services, and 


instructional Aide Program: 


be 


- 
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Guidance 92 and 96 are designed to serve bilivigual ( 
students (Spanish-English), particularly Spanish dentnaxit ; | 
stidente’ wis may investigate and explore career opportunities 
where both languages are desirable or required, Guidance — 
X100A/B are experimental courses, The former is designed 

for bilingual-bicultural instructional aide students; the 
latter is for students of the Emphasis curriculum who may or 
fiery not be bilingual. Goals 1, 2, 3, 6,and 7 were perceived 

to be partially fulfilled by these courses ; . 

: Two potential applications for Multicultural Studies 


were identified, namely, those listed {n III B and C, 


* 
- 


Vv. Literature/Lineuletios 
80 Mexican American, Literature 
90 English/Spanish Linguistics 
99A English as a Second Language for Native Speakers 
99B English as a Second Language for Native Speakers 
English 80 provides students with i) « survey of the 


- contributions of Mexican American writers, and 2) opportunities 


for analyzing how Mexicans and Chicanos are treated in 
literature, English 90 introduces and analyzes the linguistic 
problems encountered by the Spanish speaking student in 
English language learning. English 99A/B provides an option 
for essentially. Spanish speaking students towards developing, 
English language skills equivalent to those acquired in 
English 1A excep} that English is taught as a second language 
to native Spanish) speaking students and Engiish MA, 92, and , 
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° 330 skills are integrated in one course, These courses would 
fulfill the requirements of Goals 1, 2, 3, 6 and 7. 
‘Three potential applications for Multicultural Studies 
were identified: 
A. to incorporate these courses as electives ina 
Bilingual Siusation emphasis, 

B. to modify course content and objectives for 
inclusion in the Skills curriculum, selecting certain 
courses for individualized self-paced methods of 

a Anstruction, and 

C. to integrate selectively in an interdisciplinary 

fashion course content with History/Sociology/ ° 


Culture courses as part of the Core curriculum, sag 


VI. Social. Sciences Curriculum 
j 
A, Traditional Curriculum 


14/B Principles of Economics 


‘ 10 Introduction to Sociology 
1 17A/B United States History 
7 2h Politics and Government in America: 
25 Community Organizations 


These courses represent a portion of the Social Science 
curriculum fulfilling the requirements of Goals 1 through 5 
of the Multicultural Studies meawi 
B. Non-Traditional Curriculum . 
20 Mexican Aneriean Sociology 
22 Mexican American History 
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. 39 
“a _ 23 Studies in Mexican American History 

28 Survey of Third Werld Cultures 
* 30 Mexicah American Culture 


These courses provide students with the. Mexican American 


world view encompassing heritage, culture, and social 


' processes, The content of these courses specifically relates 
to the "Mexican" portion of United States heritage, awareness, 
identity, motivation and social power, These courses were 
perceived to fulfill the requirements identified in Goals 
1 through 7, and especially Goals 3, 4 and 5, of the Multi 

sags couleurs. Studies model. | ‘ 
Two potential applications for Multicultural Studies 
were identified: 
A, to adopt the traditional and non-traditional courses 
‘ as central to the Core curriculum, the latter a 
pertaining to the Mexican American segment, and 
B. to modify teaching methods towards the interdisci- 
Plinary methods of the non-traditional curriculum 
without sacrificing the content of the traditional 
courses, - =" et - Z . 
VII, Speech-Communication Curriculum 
21 Public Speaking for Mexican Americans. . 
. : 41 Introduction to Discussion and Argument for Mexican 
| Americans i 
: These courses are equivalent to the college's "transfer" 
courses .(Speech 20 and 40) except that Spanish and English... 
‘ t : a 
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both are acceptable as the languages of communication, ‘These 
courses fulfill the requirements of Goals 1, 4 5, 6 and 7, 
Two potential applications were identified for Multi- - 
cultural Studies: | 
A. to enhance the student's success oriented posture 
‘at all levels of the Multicultural Studies model, 
and A 
B, to Revalep the student's communication effectiveness | 
we parthlouterly during the internship portion of the 


Synthesis curriculun, 


M4 


SUMMARY 
. In sum, the foregoing products of ee and evaluation 
indicate that the existing Mexican American Studies curriculum 
had a number of courses that fulfill the requirements of the 
Multicultural studies model, These results were not surprising 
since, as henbloned elsewhere, Mexican American Studies at 
San José City College is a successful interdisciplinary 
program. —. | 

fhe faculty's task purposed the identification of Mexican 
American Studies courses that had the potential to fulfill 
the requirements of the Multicultural Studies ‘model as : 
"building blocks" for at least a pilot Multicultural Studies 
Program (Mexican American component). Such "puilding blocks" 
are indeed available, have been "field tested", and meet the 
requirements of the Multicultural Studies model's major 
premises and goals, 
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